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Abstract - This paper explores the gender differences in attitudes toward physical 

education (PE) among students. The research examines how gender influences students' 

perceptions, motivations, and engagement in PE classes, alongside the role that societal 

norms and expectations play in shaping these attitudes. The study provides insights into 

the different levels of interest and participation between male and female students in 

physical education, focusing on factors such as perceived competence, social influences, 

and educational experiences. Through a review of existing literature, data collection, and 

analysis, the paper discusses the implications of these differences for PE curriculum 

design, teaching strategies, and fostering inclusive environments in schools. 

Recommendations for promoting gender equity in physical education are also provided. 
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1. INTRODUCTION 

Physical education (PE) is an integral part 

of school curricula worldwide, aimed at 

promoting physical health, teamwork, and 

overall well-being among students. 

However, research suggests that attitudes 

toward PE vary significantly between male 

and female students. These differences 

influence participation rates, performance 

levels, and overall engagement in physical 

activities. Gender roles and societal 

expectations often play a critical role in 

shaping students' perceptions of physical 

education. For example, traditional 

gender norms may promote sports 

participation among boys while limiting 

opportunities for girls, resulting in a 

gender disparity in PE classes. This paper 

aims to explore these gender differences, 

analyze the underlying factors 

contributing to these attitudes, and 

propose ways to create a more equitable 

and inclusive PE environment. 

 Physical education (PE) is a 

fundamental part of the educational 

experience, aimed at promoting the 

physical, mental, and social well-being of 

students. It not only helps in developing 

essential motor skills but also instills 

values such as teamwork, discipline, and 

perseverance. However, despite the  

 

universal benefits of PE, students' 

engagement and attitudes toward it often 

vary significantly. One of the most 

significant factors influencing these 

variations is gender. 

Gender differences in attitudes 

toward physical education have been a 

subject of interest for researchers, 

educators, and policymakers. These 

differences manifest in various ways, 

including participation levels, motivation, 

perceived competence, and the overall 

enjoyment of physical activities. While 

boys typically show a greater inclination 

toward competitive sports and physical 

activities, girls' attitudes toward PE are 

often shaped by a combination of 

personal interest, societal expectations, 

and peer influences. Societal gender 

norms tend to define what is considered 

appropriate or desirable for boys and 

girls, with sports and physical activities 

often being associated with masculinity, 

leading to more active participation from 

boys. 

This paper aims to explore the 

gender differences in attitudes toward 

physical education, particularly focusing 

on the factors influencing these attitudes 

and how they shape participation in PE. 



ACCENT JOURNAL OF ECONOMICS ECOLOGY & ENGINEERING 

Peer Reviewed and Refereed Journal, ISSN NO. 2456-1037  

Available Online: www.ajeee.co.in/index.php/AJEEE 

 

Vol. 09, Issue 02, February 2024                     IMPACT FACTOR: 8.20 (INTERNATIONAL JOURNAL) 

 122 

By examining the role of societal 

expectations, peer dynamics, self-

confidence, and teacher influences, this 

study seeks to understand how gender 

influences the way students perceive and 

engage with physical education. 

Additionally, the paper will explore the 

implications of these differences for PE 

curriculum design, teaching strategies, 

and efforts to foster a more inclusive and 

equitable learning environment. 

Understanding the gendered 

nature of attitudes toward physical 

education is essential for educators and 

curriculum developers who aim to create 

a supportive and engaging learning 

environment for all students, irrespective 

of gender. This paper will also provide 

recommendations on how to bridge the 

gender gap in PE and encourage more 

balanced participation and engagement. 

 

2. GENDER DIFFERENCES IN 

ATTITUDES TOWARD PHYSICAL 

EDUCATION 

Gender differences in attitudes toward 

physical education (PE) are a critical 

aspect of understanding how students 

engage with physical activity. Research 

has consistently shown that boys and 

girls approach PE differently, influenced 

by a combination of biological, social, 

cultural, and psychological factors. These 

differences are seen in various aspects 

such as participation levels, motivation, 

perceived competence, and enjoyment of 

physical activities. Understanding these 

gender differences is crucial for creating a 

more inclusive and engaging physical 

education curriculum that accommodates 

the diverse needs and interests of both 

male and female students. 

 

2.1 Participation Levels 

One of the most notable gender 

differences in PE is the disparity in 

participation levels. Traditionally, boys 

tend to participate more actively in PE 

classes, particularly in competitive sports. 

This is partly due to societal expectations 

that associate physical activity and 

competitive sports with masculinity. Boys 

are often encouraged to engage in sports 

from an early age, reinforcing the idea 

that physical strength, competitiveness, 

and athleticism are male traits. As a 

result, boys are generally more motivated 

to participate in PE, and they often 

display higher levels of enthusiasm and 

confidence in their physical abilities. 

In contrast, girls may exhibit lower 

participation rates in PE, particularly in 

more competitive or team-oriented 

activities. Societal norms that emphasize 

femininity and discourage girls from being 

"too competitive" or "too muscular" can 

lead to lower levels of confidence and 

interest in physical activities. This gender 

gap in participation is often more 

pronounced in traditional sports like 

football, rugby, and basketball, which are 

typically perceived as "male-dominated" 

sports. 

While there are efforts to 

encourage more girls to participate in 

physical activities, these disparities 

persist, and girls may sometimes feel 

alienated or excluded from PE classes. 

This exclusion can be particularly 

detrimental to their long-term attitude 

toward physical activity, as negative early 

experiences may result in reduced 

participation later in life. 

 

2.2 Motivation and Perceived 

Competence 

Motivation plays a significant role in 

shaping attitudes toward PE. Research 

indicates that boys are often more 

intrinsically motivated to engage in 

physical activity due to their perceived 

competence in sports. Boys typically 

report higher levels of self-confidence in 

their athletic abilities, which leads to 

greater motivation to participate and excel 

in physical activities. This self-assurance 

is frequently reinforced by societal 

validation, as athletic success is often 

celebrated in male-dominated sports. 
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In contrast, girls tend to have 

lower self-perceptions of their physical 

abilities, especially in competitive or 

traditional sports. This lack of confidence 

can negatively impact their motivation to 

participate in PE, as they may feel they 

are not "good enough" or fear being 

judged by their peers. Girls are more 

likely to view themselves as less 

competent in physical activities, which 

can lead to disengagement or avoidance of 

PE altogether.  

Additionally, the pressure to 

conform to societal expectations of 

femininity—such as being graceful, 

slender, or non-aggressive—may create 

further barriers for girls in PE. While girls 

may still be motivated to engage in 

physical activities they find enjoyable 

(e.g., dance, aerobics, or yoga), their 

overall motivation to participate in 

traditional sports may be lower. 

Addressing these disparities requires 

fostering an environment where all 

students, regardless of gender, feel 

supported and encouraged to participate 

and improve their skills. 

 

2.3 Enjoyment and Attitudes Toward 

Physical Activities 

Enjoyment is a key factor influencing 

students' attitudes toward PE. Boys tend 

to enjoy competitive and physical 

activities that emphasize strength, speed, 

and skill development. These activities 

often align with societal expectations of 

masculinity, where physical prowess is 

celebrated. As a result, boys are more 

likely to find enjoyment in traditional PE 

activities like team sports and games. 

Girls, however, may not always 

share the same enthusiasm for 

competitive sports, as they may find them 

intimidating or less enjoyable. This can be 

particularly true if girls have not had the 

same level of exposure to these sports or 

have not been encouraged to develop 

confidence in these areas. Girls are more 

likely to enjoy non-competitive activities 

such as dancing, swimming, and group 

fitness classes. These activities are often 

seen as less physically demanding and 

more socially rewarding, allowing girls to 

connect with peers while engaging in 

physical activity. 

The gendered nature of PE 

activities can therefore impact students' 

overall enjoyment of the subject. Boys 

may feel more motivated to engage in PE 

due to their enjoyment of competitive 

sports, while girls may feel less engaged if 

the curriculum does not offer alternative, 

enjoyable options. To address this, PE 

programs should incorporate a variety of 

activities that appeal to both genders and 

foster an environment where all students 

can find something they enjoy. 

 

2.4 Social Influences and Peer 

Dynamics 

Social influences, including peer pressure 

and societal norms, play a significant role 

in shaping students' attitudes toward PE. 

For both boys and girls, the attitudes and 

behaviors of their peers can influence 

their engagement with physical activity. 

Boys, who are often more confident and 

competitive, may encourage each other to 

participate in sports and physical 

activities, creating a positive feedback 

loop that reinforces their participation. 

In contrast, girls may face social 

pressures that discourage them from fully 

engaging in PE. For example, girls may 

feel pressured to conform to ideals of 

femininity that prioritize appearance over 

athleticism. In some cases, girls may 

avoid participating in PE activities 

because they fear being judged or 

ridiculed by their peers. The social 

dynamics of gender roles can create 

barriers for girls, limiting their 

participation and enjoyment of physical 

activities. 

Peer influences can also affect the 

way students view their own abilities. 

Boys who receive positive reinforcement 

from their peers for their athletic abilities 

may develop a stronger sense of 

competence, which leads to further 
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engagement in PE. Girls, on the other 

hand, may be more sensitive to negative 

feedback or the lack of social support 

from their peers, which can result in 

disengagement or diminished motivation. 

 

2.5 Addressing Gender Differences in 

PE 

To address gender differences in attitudes 

toward physical education, it is essential 

to create a curriculum that fosters 

inclusivity and equal opportunities for 

both boys and girls. This involves offering 

a diverse range of activities that cater to 

the interests and abilities of all students. 

Additionally, teachers can create a more 

supportive environment by providing 

individualized encouragement and 

ensuring that all students feel confident 

in their abilities, regardless of gender. 

Promoting positive role models, 

both male and female, can help challenge 

gender stereotypes and encourage 

students to engage in physical activities 

without fear of judgment. It is also 

important to recognize and celebrate the 

achievements of all students, rather than 

focusing solely on those who excel in 

competitive sports. 

By understanding and addressing 

the gendered nature of attitudes toward 

physical education, educators can create 

a more inclusive and engaging PE 

experience that fosters a positive 

relationship with physical activity for all 

students, regardless of gender. 

 

3. IMPLICATIONS FOR PHYSICAL 

EDUCATION CURRICULUM AND 

TEACHING STRATEGIES 

Gender differences in attitudes toward 

physical education (PE) have significant 

implications for curriculum design and 

teaching strategies. The disparities in 

participation, motivation, and perceived 

competence between male and female 

students suggest a need for targeted 

interventions and a more inclusive 

approach to PE instruction. To create a 

more equitable learning environment, 

educators and curriculum developers 

must consider these gender differences 

when designing PE programs, 

implementing teaching practices, and 

ensuring that both boys and girls feel 

supported, encouraged, and equally 

capable of engaging in physical activities. 

The following sections discuss the key 

implications for PE curriculum and 

teaching strategies. 

 

3.1 Curriculum Design: Inclusivity and 

Variety 

One of the most important implications of 

gender differences in PE is the need to 

design a curriculum that offers a variety 

of physical activities, catering to the 

diverse interests and abilities of both male 

and female students. A curriculum 

focused primarily on traditional, 

competitive sports—such as football, 

basketball, and rugby—tends to favor 

boys, who typically show more interest 

and competence in these activities. In 

contrast, girls may feel less motivated to 

participate in these sports, either due to 

lower self-confidence or because these 

activities are not seen as gender-

appropriate. 

To address this, PE programs 

should include a wide range of activities 

that appeal to both genders. For example, 

offering dance, yoga, aerobics, fitness 

training, and team-building exercises 

provides opportunities for all students to 

find activities they enjoy and excel at, 

beyond the traditional competitive sports. 

The inclusion of non-competitive activities 

can also help reduce the pressure for girls 

to perform in ways that may not align 

with their interests or physical 

capabilities. 

In addition, incorporating 

activities that promote cooperation over 

competition can help create a more 

inclusive environment. Activities like 

cooperative games, group challenges, and 

fitness circuits not only encourage 

participation but also foster positive peer 

relationships, which can be especially 
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beneficial for girls who may feel excluded 

from competitive environments. 

 

3.2 Gender-Neutral Teaching Practices 

To address gender disparities in PE, 

teachers must adopt gender-neutral 

teaching practices that ensure all 

students feel equally valued, regardless of 

their gender. This includes offering equal 

encouragement to both boys and girls and 

promoting an environment that 

challenges traditional gender norms 

associated with physical activity. Teachers 

should make a conscious effort to avoid 

reinforcing stereotypes, such as assuming 

that boys are better at sports or that girls 

are less capable in physical activities. 

Teachers can foster an inclusive 

atmosphere by praising effort and 

improvement rather than focusing solely 

on skill or competition. This approach is 

especially important for girls, who may be 

more self-conscious or feel less competent 

in traditional sports. By emphasizing 

personal growth, resilience, and 

enjoyment in physical activities, teachers 

can motivate all students to participate 

fully, regardless of their initial skill level. 

Moreover, encouraging girls to 

take leadership roles, whether in sports 

teams or as class monitors, can empower 

them and challenge gender-based 

stereotypes. This can provide female 

students with the confidence to engage in 

physical activities and assume roles of 

responsibility, which are often associated 

with male students in PE contexts. 

 

3.3 Addressing Self-Confidence and 

Motivation 

The gender gap in self-confidence and 

motivation in PE is a significant issue, 

particularly for girls. Research indicates 

that girls often have lower self-perceived 

competence in physical activities, 

especially those that are competitive in 

nature. This lack of confidence may stem 

from societal expectations, media 

representations, and peer pressure. To 

address these issues, PE educators need 

to create an environment where all 

students feel empowered to take risks and 

try new activities without fear of failure or 

judgment. 

One effective strategy is to use 

formative assessments and individualized 

feedback to highlight each student's 

progress, regardless of gender. Focusing 

on improvement rather than inherent 

talent encourages a growth mindset, 

helping students develop greater self-

esteem and a stronger connection to 

physical activity. Incorporating self-

reflection activities into the PE 

curriculum, where students can assess 

their goals, achievements, and challenges, 

can also help boost confidence and 

motivate students to stay engaged in PE. 

Furthermore, using motivational 

strategies, such as goal setting and 

recognition of personal achievements, can 

inspire both boys and girls to participate 

more actively. Celebrating a wide range of 

successes, from mastering a new skill to 

showing perseverance in an activity, helps 

create a more inclusive atmosphere where 

students feel recognized for their 

individual efforts. 

 

3.4 Teacher Training and Awareness 

To effectively address gender differences 

in PE, it is crucial to provide teachers 

with adequate training and professional 

development in gender-inclusive teaching 

practices. Teachers should be made aware 

of the impact of gender stereotypes on 

student attitudes toward physical 

education and how these stereotypes can 

limit participation and engagement. 

Training can help educators recognize 

their own biases and challenge them, 

ensuring that they provide equal 

opportunities and support to all students, 

regardless of gender. 

In addition to general professional 

development, training programs should 

include strategies for promoting gender 

equity in physical education, such as 

using diverse teaching methods, designing 

inclusive curricula, and addressing issues 
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of body image and self-esteem among 

female students. By equipping teachers 

with the tools to create an inclusive and 

supportive environment, schools can help 

foster a more positive attitude toward PE 

among all students. 

 

3.5 Encouraging Female Role Models in 

PE 

Another key implication for curriculum 

design and teaching strategies is the 

importance of incorporating female role 

models in physical education. Studies 

have shown that girls are more likely to 

engage in physical activities when they 

have female role models to look up to. PE 

programs should strive to highlight female 

athletes, coaches, and fitness experts, as 

these role models can inspire female 

students to pursue sports and physical 

activities with greater confidence. 

Incorporating female role models 

into the curriculum can also help break 

down gender stereotypes related to 

physical fitness and sports. By 

showcasing successful women in various 

athletic fields, PE programs can challenge 

the traditional notion that sports are 

primarily for boys, promoting a more 

inclusive and empowering message for 

female students. 

The gender differences in attitudes 

toward physical education necessitate a 

shift toward more inclusive, equitable, 

and gender-neutral curriculum design 

and teaching strategies. By diversifying 

the range of activities offered, adopting 

gender-sensitive teaching methods, 

fostering self-confidence, providing 

adequate teacher training, and 

highlighting female role models, PE 

programs can create a more supportive 

and engaging environment for all 

students.  

 

4. CONCLUSION 

Gender differences in attitudes toward 

physical education are shaped by a 

complex interplay of social, cultural, and 

educational factors. While boys tend to 

exhibit more positive attitudes toward PE 

and participate more actively in physical 

activities, girls often face barriers such as 

lower self-confidence, societal 

expectations, and gendered biases that 

limit their engagement. Addressing these 

disparities requires a multifaceted 

approach, including inclusive curriculum 

design, gender-neutral teaching practices, 

and the promotion of female role models 

in sports. By creating an equitable 

environment that values both boys' and 

girls' participation in physical activities, 

schools can foster a more inclusive, 

supportive, and motivating PE experience 

for all students. 
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